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EXECUTIVE SUMMARY 

The Princeton Public Schools Equity Report Card, 2026 
Prepared for the Princeton Board of Education by Princeton Parents for Black Children (PPBC) and Not In Our Town 

(NIOT) Princeton 

 

WHAT 

PPBC and NIOT are offering PPS an Equity Report Card, a recurring instrument, designed to be filled in 
every year using the district's own published data, so that progress — or its absence — stays visible 
regardless of who sits on the Board. 

Data in every district report should include disaggregation by default for Black and Hispanic students: 
academic achievement, discipline, AP enrollment, and special education referral. They should be 
published every year, without requiring a records request to obtain it. Publishing data in case of small 
numbers may be hindered by privacy concerns, but the data must be calculated with actionable 
conclusions. 

WHY 

While the 1948 Princeton Plan integrated the town’s schools, it did not move the adults who ran those 
buildings toward equal expectations for all. Within three years of desegregation, Black students' college 
attendance and graduation rates measurably declined.  

Seventy years after the Princeton Plan, the 2017–18 Educational Equity Culture and Curriculum Audit 
found the same problems: racially predictable gaps in achievement, discipline, belonging, and access to 
advanced coursework, inside a single, well-funded district.  

PPS has failed to live up to its own commitments to follow many of the recommendations in the 2017-18 
Equity Report, including having regular audits once every 3-5 years.  

WHAT THE NUMBERS SHOW NOW 

While the 2023–24 New Jersey School Performance Report documents progress in certain areas 
(suspension rates, AP and IB participation, chronic absenteeism), others (four-year graduation rates and 
a sense of belonging) have widened or been ignored. PPS must finally act upon the 2017–18 Equity Audit’s 
full slate of recommendations with a structural overhaul of district governance to prioritize equity from 
the outset.  By using an equity lens with each policy and administrative decision, the district can 
systematically monitor its performance against established metrics, evaluate the true efficacy of its 
initiatives, and implement the strategic course corrections required to achieve lasting change, measuring 
the gaps until they are gone.  



Introduction: A Community Tool Rooted in History 

Ever since Princeton's founding, African Americans have faced inferior educational opportunities, from 
the denial of literacy under enslavement to the celebrated but incomplete Princeton Plan of 1948, which 
desegregated the town's schools ahead of Brown v. Board. Desegregation did not mean equity.  Black 
students entered the newly integrated buildings facing low expectations and a teaching corps insulated 
from their communities, forcing Black families to fight for their children to be placed on the college 
track. Within three years of desegregation, Black students' college attendance and graduation rates 
declined. As one Princeton educator who lived through it put it, “While there was integration on the 
outside, there was segregation on the inside.” 

Seventy years later, the 2017–2018 Educational Equity Culture and Curriculum Audit found the same 
pattern showing up as data rather than testimony: racially predictable gaps in achievement, discipline, 
belonging, and access to advanced coursework inside a single, well-funded district. The Superintendent's 
own cover letter to that audit said it plainly: the findings “must and will lead to action.” Nearly a decade 
on, this community — Black and Hispanic students and families, Princeton Parents for Black Children 
(PPBC), Not In Our Town (NIOT) Princeton - is asking a simple question: What has that action produced, 
and how would we know? 

That is the gap this report card is built to close. A district can recognize a problem publicly and still not 
close it; a report card turns recognition into a number that can be tracked, published, and compared 
year over year, so that progress — or the lack of it — is visible to the people it affects most. 

1. Why This Tool Exists 

In 2018, Princeton Public Schools (PPS) commissioned an equity audit that connected with more than 
2,800 community members and delivered a clear diagnosis: strong aggregate outcomes sit alongside 
racial gaps in achievement, discipline, belonging, and access to advanced coursework. The audit's own 
framework — Paul Gorski's four stages of equity literacy: recognize, respond, redress, sustain — placed 
PPS at step one: recognizing bias. 

Nearly a decade later, the core numbers in this report card are still troubling, because a district can 
recognize a problem publicly and still not close it. A report card does one specific job that a narrative 
report cannot: it turns a diagnosis into a number that can be tracked, published, and compared year 
over year, so that progress — or the lack of it — is visible to the people it affects most. 

This first edition of the Report Card fills Section 5 with PPS's most recently published data: the district's 
2023–24 New Jersey School Performance Report (NJDOE), cross-checked where possible against the 
2019–20 report and the original 2018 audit. Section 5 also documents exactly how each figure was 
verified, so the Board can check the work. 

2. Two Ideologies: The Difference Between Colorblindness and Equity 

Every accountability effort in PPS comes to the same fork in the road, and it is worth naming the choices 
because they shape how every number in Section 5 should be read. 

Colorblind ideology. Colorblindness establishes “treating everyone the same” as the goal. It assumes 
that if resources, curriculum, and course offerings are formally open to all students, disparities in who 
actually succeeds must reflect something about the students or families themselves, rather than the 



system. Colorblindness is comfortable precisely because it asks nothing of the institution beyond 
removing formal barriers; it does not require anyone to look at who is actually sitting in the AP 
classroom, the IEP meeting, or the principal's office. 

Equity, as PPS itself has already defined it. The audit's own definition, quoted on the cover, rejects 
sameness as the standard. Equity asks a harder question: given that students arrive with different 
histories, resources, and barriers, some of them carrying the direct legacy of segregation, redlining, and 
bias, what does each child need to reach the same high ceiling? The district's own equity principles use 
exactly this language: to be “color brave and not color blind.” 

These are not two equally valid frameworks. A colorblind system stops at counting whether a course is 
technically open to everyone. An equity-literate system asks why the students walking through that 
open door don't reflect the student body, and treats that gap as its own problem to solve — through 
outreach, bias review in teacher recommendations, tutoring, and removing the informal barriers that a 
formally open door does not remove. 

A live tension worth tracking, not settling from outside. Princeton's own community has debated how 
to operationalize equity — most visibly in the 2021–2022 discussion of “de-tracking” math. This report 
card does not resolve that debate, which is a genuine, contested policy question that belongs to the 
community and the Board. What the report card does is make sure that whichever approach the district 
takes, its actual effect on Black and Hispanic students' access to opportunity and outcomes is measured 
and published, rather than argued about only in the abstract.  

3. The Historical Throughline 

Colorblind ideology treats the present as a neutral starting point. It isn't. Three facts explain why: 

1948 — The Princeton Plan. Princeton integrated its schools ahead of Brown v. Board, converting the 
all-white Nassau Street School and the Witherspoon School for Colored Children into integrated 
buildings. It achieved physical desegregation without dismantling unequal expectations inside the newly 
integrated classrooms. 

2018 — The Equity Audit. Seventy years later, the same pattern showed up as data: Black and Hispanic 
students underrepresented in AP courses and overrepresented in special education referrals and, 
proportionally, in suspensions, inside a single, well-funded district. 

2025 — The state context. The New Jersey Reparations Council's 2025 report, and separate New Jersey 
Institute for Social Justice research, documented a racial wealth gap of roughly $643,000 between the 
median white family and the median Black or Latino family statewide. This is a statewide figure, not a 
PPS-specific one, but wealth gaps at the family level translate directly into who can afford private 
tutoring, test prep, and the informal knowledge of “how the system works” that increasingly determines 
who lands in advanced coursework in a well-funded district where formal resources are already equal. 

The throughline is simple: “we integrated in 1948” and “we commissioned an audit in 2018” are both 
true and both insufficient. Desegregation and recognition are not the same thing as redress. 

4. The Low-Income Paradox in Rich Neighborhoods  
Much of the national conversation about educational inequality focuses on schools serving concentrated 
poverty, where racial segregation and economic segregation overlap into what researchers call “double 



segregation.” Princeton is a different kind of case, and that difference is part of why this report card 
looks inside schools and classrooms, not only at funding levels. 

The paradox. As one of New Jersey’s most affluent districts, PPS offers modern facilities, experienced 
teachers, and strong aggregate academic performance. Black and Hispanic students in Princeton 
generally attend school alongside middle- and upper-income peers rather than in high-poverty buildings 
— the opposite of the double-segregation pattern documented elsewhere in the state. On paper, PPS 
has already solved the resource problem that drives inequity in many districts. 

What the data show. Yet the 2018 audit, together with the district’s own published performance data in 
Section 5 below, shows that proximity to wealth has not eliminated racial disparities. Equal access to 
institutional resources — buildings, technology, teachers — has not translated into equal access to 
educational opportunity - advanced-course participation, discipline, and a sense of belonging. Further, 
PPS has stopped publishing data by racial demographics for many parameters, making it impossible to 
evaluate associated changes over the eight years since the 2017-18 Equity Audit. 

Why this matters for the report card. This is the low-income paradox inside a rich district. Where 
inequities exist between districts, the remedy is resources. Where they exist inside a single well-
resourced district, as the audit found in Princeton, the remedy has to be institutional — tracking 
practices, teacher recommendations, disciplinary norms, and the accumulated social and cultural capital 
that determines who is inside the AP classroom rather than whether the AP classroom exists. That is the 
reason for measuring what happens inside PPS’s schools, year over year, rather than treating strong 
districtwide averages as evidence that the work has already been done. 

5. The Report Card 

The Report Card contains five domains, each anchored in verified numbers from the 2018 audit and 
compared against PPS's 2023–24 New Jersey School Performance Report — the most recent data the 
district has published. Where the 2023–24 report does not break a figure out the same way the 2018 
audit did, that is noted; where a figure isn't published at all, that absence is itself a finding. The grades 
are: EE — Exceeds Expectations; ME — Meets Expectations; NE —Nearing Expectations; FE — Falls 
Below Expectations. The full grading key is provided after the tables. 

We acknowledge attempts by PPS to close the gap in the area of Culturally Responsive Curriculum and 
Instruction. It is heartening to see that for 2026-2027 school year, an AP course on African American 
History is being offered and elements of Racial Literacy are being added to relevant courses in the areas 
of Humanities, Visual and Performing Arts and Sciences.  

A. Academic Achievement & College Readiness 

Metric 2018 Audit Baseline 
2023–24 Data (current) vs. 
Audit 

Target Grade 

4-year graduation 
rate (Black students) 

Audit Baseline did not 
specify  Black students' 
graduation rate; 
described only as "above 
the state average for 
Black students." 

 

Cohort 2024: 

Black 87.0%,  

District: 94.6%      

      

Gap vs. 
district 
average → 
0 

FE 



Metric 2018 Audit Baseline 
2023–24 Data (current) vs. 
Audit 

Target Grade 

 

Substituted Cohort 2019 
from 2019-2020 Report 
for metric baseline: 

Black: 93.9% 

District: 95.5% 

 

Gap vs. District 2019: 

Black: -1.6 pts 

Gaps vs. District – 2024:  

Black: −7.6 pts      

      

 

Black Students vs. 
District Gap worsened by 
5 points between 2019 & 
2024 

 

 

4-year graduation 
rate (Hispanic 
students) 

Audit Baseline did not 
specify Hispanic students' 
graduation rate 

 

Substituted Cohort 2019 
from 2019-2020 Report 
for metric baseline: 

Hispanic: 75.0% 

District: 95.5% 

 

Gap vs. District 2019: 

Hispanic: -20.5 pts 

Cohort 2024: 

Hispanic 84.3%  

District: 94.6%      

      

Gaps vs. District – 2024: 

Hispanic: −10.3 pts  

 

Hispanic Students vs. 
District Gap reduced 
(improvement) by 10.2 
points between 2019-
2024 

Gap vs. 
district 
average → 
0 

NE 

4-year graduation 
rate (econ. 
disadvantaged / 
multilingual learners 
/ Students with 
disability) 

Econ Disadv: 87%  

Multilingual: 92%  

Disability:  91%  

District: 97% 

 

Gap vs. District - Audit: 

Econ Disadv: -10 pts 

Multilingual: -5 pts 

Disability:  -6 pts 

Cohort 2024: 

Econ Disadv: 84.6% 

Multilingual:  69.2% 

Disability:  80.0%  

District: 94.6% 

 

Gaps vs. District – 2024:  

Econ. Disadv: −10.0 pts 
Multilingual/EL: −25.4 pts 

Disability: −14.6 pts 

 

Gap vs. District           
widened significantly for 
multilingual and 
Students with disabilities      

Gap vs. 
district 
average → 
0 

FE 



Metric 2018 Audit Baseline 
2023–24 Data (current) vs. 
Audit 

Target Grade 

No change in Gap vs. 
District for economically 
disadvantaged students           

ELA proficiency 
(met/exceeded 
expectations, 
NJSLA/NJGPA) - 
Black Students 

Black: 43% 

District: 79% (2017-18 
PARCC) 

 

 

Gap vs. District -2017 

Black: -36 pts 

      

Black: 46.7% 

District: 78.4% (2023–24, 
all-grades participation & 
performance summary)      

 

Gap vs. District: 2024 

Black: −31.7 pts      

 

Modest (4.3 pts) 
improvement in Gap vs. 
District, though gap 
remains high at ~32 
points 

Gap vs. 
district 
average → 
0 

FE 

ELA proficiency 
(met/exceeded 
expectations, 
NJSLA/NJGPA) – 
Hispanic Students 

Hispanic: 55% 

District: 79% (2017-18 
PARCC) 

 

 

Gap vs. District -2017 

Hispanic: -24 pts 

Hispanic: 54.3%  

District: 78.4% (2023–24, 
all-grades participation & 
performance summary)      

 

Gap vs. District: 2024 

Hispanic: −24.1 pts       

 

Hispanic vs. District Gap      
essentially flat at 24%      

Gap vs. 
district 
average → 
0 

FE 

Chronic absenteeism Black: 26% 

Hispanic: 24% 

District: 18% (2016–17) 

 

Gap vs. District 2017: 

Black: +8 pts 

Hispanic: +6 pts 

Black: 22.6% 

Hispanic: 18.9%  

District: 17.4%       

 

Gap vs. District 2024:  

Black: +5.2 pts 

Hispanic: +1.5 pts 

 

Both gaps narrowed, but 
5.2 point gap for Black 

Gap vs. 
district 
average → 
0 

NE 



Metric 2018 Audit Baseline 
2023–24 Data (current) vs. 
Audit 

Target Grade 

students is still 
significant      

Sources: 2017 figures from the 2017–2018 Educational Equity Culture and Curriculum Audit. 2023–24 figures from 
PPS's NJ School Performance Report, Graduation and Academic Achievement sections. 2019–20 comparison from 
PPS's 2019–20 NJ School Performance Report. 

B. Access to Advanced Coursework 

Metric 2018 Audit Baseline 2023–24 Data (current) Target Grade 

AP / advanced 
course 
participation, 
Black students 

Black: 30%  

White: 51% 

District; 76% (2017–18 
Perf Report 11th & 
12th graders enrolled 
in >1 AP/IB course)      

 

 

Gap vs. District -2017: 

Black: -46 pts 

 

Gap vs. White: 2017 

Black: -21 pts 

      

Black: 58.7%       

White: 80% 

District: 77.4% (2023–24 
Performance Report* 
11th & 12th graders 
enrolled in ≥1 AP/IB 
course). 

 

Gap vs. District: 2024 

Black: -18.7 pts 

      

Gap vs. White: 2024 

Black: -21.3 pts 

 

Absolute participation 
of Black students ~ 
doubled, but gap vs. 
White students is 
essentially unchanged 
at ~21 pts       

Proportional to 
enrollment share 

NE 

AP / advanced 
course 
participation, 
Hispanic students 

Hispanic: 13% 

White: 51% 

District; 76% (2017–18 
Perf Report 11th & 
12th graders enrolled 
in >1 AP/IB course)      

 

 

Gap vs. District -2017: 

Hispanic: -63 pts 

Hispanic: 53.2% 

White: 80% 

District: 77.4% (2023–24 
Performance Report* 
11th & 12th graders 
enrolled in ≥1 AP/IB 
course). 

 

Gap vs. District: 2024 

Hispanic: -24.2 pts 

Proportional to 
enrollment share 

NE 



Metric 2018 Audit Baseline 2023–24 Data (current) Target Grade 

Gap vs. White: 2017 

Hispanic: -38 pts 

Gap vs. White: 2024 

Hispanic: -26.8 pts 

  

Absolute participation 
of Hispanic students 
quadrupled, but gap vs. 
White students is still 
high at ~27%      

Sources: 2018 figures from Audit Finding 2, p.8. 2023–24 figures from PPS's NJ School Performance Report, College 
and Career Readiness section, “AP/IB and Dual Enrollment Participation by Student Group” table. 
*Note: the 2023–24 metric (11th/12th AP/IB only) is narrower than the 2018 audit's "advanced coursework" 
definition, so this is a directional read, not an exact comparison.      

C. Discipline, Safety & Belonging 

Metric 2018 Audit Baseline 2023–24 Data (current) Target Grade 

Suspensions, 
Black students 
(share of 
suspensions vs. 
share of 
enrollment) 

2016-2017: 

28% of suspensions vs.      
~6% of enrollment      

Overrepresentation 
ratio 2017: ~4.7× 

14% of suspensions vs. 
6.2% of enrollment 

 

Overrepresentation 
Ratio 2024: ~2.3×      

Ratio has halved but 
still twice the 
enrollment share           

Proportional to 
enrollment share 

NE 

Suspensions, 
Hispanic students 
(share of 
suspensions vs. 
share of 
enrollment) 

2016-2017: 

30% of suspensions vs.      
~13% of enrollment       

Overrepresentation 
ratio 2017: ~2.3× 

20% of suspensions vs. 
15.4% of enrollment      

Overrepresentation 
ratio 2024:  ~1.3×. 

Substantial 
improvement toward 
proportionality.      

Proportional to 
enrollment share 

NE 

“All students are 
treated equally 
when disciplined” 
(Students/Parents
/Faculty) 

Black students: 26%  

All Students: 36% 

 

Black Parents: 36%  

All Parents: 47% 

      

Faculty: 91% 

Not publicly reported. 
This question was 
asked only in the 2018 
audit survey; no 
comparable belonging 
survey has been 
repeated or published 
since. 

Gap vs. All 
students → 0 

FE 



Metric 2018 Audit Baseline 2023–24 Data (current) Target Grade 

Overall Student/parent 
#s are very low relative 
to faculty perception.  

And 10+ pt gap 
between perceptions of 
Black Students/Parents 
vs. All 
Students/Parents 

“I feel 
welcome/comfort
able coming to 
school” 
(Students) 

Black/Multiracial/Indige
nous: 59% 

White: 80%      

      

21 point gap in 
Black/White student 
perceptions 

Not publicly reported. 
This question was 
asked only in the 2018 
audit survey; no 
comparable belonging 
survey has been 
repeated or published 
since. 

Gap vs. White 
students → 0 

FE 

“I feel like all 
students are 
included and 
valued at school” 
(Students/Parents
) 

Students: 14-40% (not 
broken out by group) 

 

Black Parents: 51% 

Other Race Parents: 
54% 

Hispanic, Multi-racial & 
Asian: 70+% (White not 
specified) 

20 pts gap in 
perceptions of Black 
Parents vs. 
Hispanic/Multiracial/A
sian Parents. 

Not publicly reported. 
This question was 
asked only in the 2018 
audit survey; no 
comparable belonging 
survey has been 
repeated or published 
since. 

Gap vs. district 
average → 0 

FE 

“I feel like a 
diversity of 
perspectives and 
cultures are 
valued at PPS” 
(Students/Parents
) 

Black Students: 37% 

White Students: 60% 

 

Black Parents: 47% 

White Parents: 76% 

23-29 point gap in 
perceptions of Black 
Students/Parents vs. 
White 
Students/Parents. 

Not publicly reported. 
This question was 
asked only in the 2018 
audit survey; no 
comparable belonging 
survey has been 
repeated or published 
since. 

Gap vs. district 
average → 0 

FE 



Metric 2018 Audit Baseline 2023–24 Data (current) Target Grade 

“Concerns about 
bias will be 
addressed” 
(Students / 
Parents) 

Black students: 37%  

All Students: 57% 

 

Black Parents: 49%       

All Parents: 64% 

 

Gap (2017):  

Black vs. All Students: -
20 pts 

Black vs. All Parents: -
15 pts      

Not publicly reported. 
This question was 
asked only in the 2018 
audit survey; no 
comparable belonging 
survey has been 
repeated or published 
since. 

Gap vs. district 
average → 0 

FE 

Sources: 2018 figures from Audit Findings 3–4, pp.10–11. 2023–24 discipline figures from PPS's NJ School 
Performance Report, Climate & Environment section, “Student Disciplinary Removals: By Student Group” table (23 
total out-of-school + in-school suspensions summed as “Any Suspension,” districtwide total = 50). Belonging figures 
have no current-year source; their absence is itself the finding, per this report card's own methodology. 

D. Special Education Classification 

Metric 2018 Audit Baseline 2023–24 Data (current) Target Grade 

IEP classification 
rate, Black & 
Hispanic students 

2016-2017: 

Black: 30% 

Hispanic: 33% 

District: 16%            

 

Overrepresentation 
Ratio:  

Black: ~1.9x 

Hispanic: >2x 

Not publicly reported. 
The 2023-24 NJ School 
Performance Report 
publishes “Students with 
Disabilities” as an overall 
rate (13.9% districtwide     
) but does not cross-
tabulate IEP classification 
by race      

Proportional 
to 
enrollment 
share 

FE 

This is the clearest example in the report card of the district's own recommended remedy: since this crosstab is not 
part of the state's standard report, the Board should be asked directly for it (or for the underlying CRDC/Civil Rights 
Data Collection figures, which do capture this breakdown at less frequent intervals). 

E. Staff Diversity & Retention 

Metric 2018 Audit Baseline 2023–24 Data (current) Target Grade 

Teachers/staff of 
color, district-wide 

Prior to the 2017–18 
equity hiring push  

Educators of color: 14%  

White: 86% White            

Educators of color: 
20.1%       

White: 79.9%       

Reflective of                 
enrollment 
demographic
s 

     NE 



Metric 2018 Audit Baseline 2023–24 Data (current) Target Grade 

Improvement of ~6 pts 
since 2017, but still far 
below the ~55% of 
students who are 
Black, Hispanic, Asian, 
or multiracial 
combined 2023–24 
enrollment     . 

New teacher hires 
of teachers of color       

33% (11/33) in 2017–18 
school year      

Not publicly reported. 
Annual hire-level 
demographic 
breakdowns are not 
part of the NJ School 
Performance Report; 
this would require a 
direct HR data request 
to the district. 

Sustained 
year over 
year 

FE 

Sources: 2018 figure per audit narrative context. 2023–24 figure from PPS's NJ School Performance Report, Staff 
section. 

F.      Board & District Accountability (Structural) 

Metric 2018 Audit Baseline 2023–24 Data (current) Target Grade 

Independent equity 
audit repeated on a 
fixed, 3-year cycle 

One audit (2018); none 
repeated since 

Not fulfilled. No second 
independent equity audit 
was located as of 2026 — 
nearly eight years after 
the original, well past the 
audit's own 
recommended 3 year 
review cycle. 

Every 3 
years (per 
recomme
ndation in 
Equity 
Audit) 

FE 

Data for all metrics in 
the Audit Report 
made available, 
disaggregated by race, 
ethnicity, Econ. 
Disadvantged, 
Disability, etc. 

Audit  Disaggregation stopped 
for many metrics 

Annually FE 



PPS Grade Key: 

This report card uses the following grading key: 

EE — Exceeds Expectations: the gap has closed or the structure is fully in place and reported publicly. 

ME — Meets Expectations: the gap is narrowing on a documented multi-year trend, or the structure 
exists and functions. 

NE —Nearing Expectations: the district acknowledges the gap or shows partial movement, but data do 
not yet show it closing. 

FE — Falls Below Expectations: the gap is flat or worsening, or the data needed to assess is not being 
published. 

PPS gets an overall Failing Grade. For over 2/3 of the metrics, it Falls Below Expectations, and modest 
improvements in the remaining 1/3 of the metrics have enabled Nearing Expectations grade.  

It is clear from this Report Card that PPS needs to take action. Equally important is understanding the 
reasons - PPS policies and actions, ecosystem changes, community demands for change, etc. – that 
resulted in improvements in the 1/3 of the metrics with NE grades, and how those can be reinforced or 
enhanced for closing the remaining gaps.  

6. Turning the Report Card into Accountability 

A report card only creates accountability if it is attached to a recurring process with the Board, not filed 
away after one meeting. This maps directly onto the PPBC / NIOT Princeton ongoing engagement plan 
already in motion: 

Two structural asks matter most: 

Disaggregation by default: every district report on achievement, discipline, AP enrollment, and 
special education and all the metrics in the above sections should break out data by race, 
ethnicity, Economically Disadvantaged, Disability, etc., every year, without a records request. 

A repeat audit on a fixed cycle of 3 years: the 2018 audit itself recommended review every 3–5 
years. It has not been repeated in nearly eight years. 

From a process perspective, a monthly report on actions taken towards instituting equity in PPS, 
perhaps at the Student Equity and Achievement Committee meetings. 

7. What True Equity Requires 

Combining the audit's own definition of equity and the data in Section 5 points to a working answer to 
“what does true equity mean” that is specific enough for institutional accountability: 

For the student: the support needed to reach their own highest potential — not a lowered 
ceiling, and not a formally open door that in practice only some students know how to walk 
through. 



For the district: a responsibility to notice when its aggregate success is masking a racially 
predictable pattern inside those averages — and to treat that pattern as its own problem, not 
the students'. 

For the community: the discipline to measure the same thing every year, publish it, and treat 
“we already did an audit” as a starting point rather than a finished answer. 

The audit's own consultant put it plainly in 2018: “Achieving educational equity in PPS is not a sprint, but 
a marathon; there are no quick fixes. Courage and perseverance are required to name, confront, and 
dismantle institutional biases and inequities.” This report card is one concrete way to keep that 
marathon honest — metrics evaluated every year, until the gaps they measure are gone. 

8. Why PPBC and NIOT Princeton Are Bringing This Forward 
Princeton Parents for Black Children (PPBC) and Not In Our Town (NIOT) Princeton are not new to this 
conversation. Both organizations have spent years advocating for closing the gap between what the 
district says about equity and what its own data shows. The 2018 audit, the district’s Anti-Racism, 
Equity, and Inclusion commitment, and the recurring testimony of educators and Board members 
describing a district that “talks a great game” but struggles to deliver — all of this already exists in 
Princeton’s public record. What has been missing is a mechanism that holds the district to that record 
year after year, regardless of who sits on the Board or in the Superintendent’s office. 

That is the specific role PPBC and NIOT are stepping into with this report card. Not as critics standing 
outside the process, but as community groups willing to do the unglamorous work of tracking the same 
indicators annually, filing the same requests, and returning to the same table until the answers are in 
writing.  

The approach is deliberately structured rather than adversarial. In brief: request the Superintendent and 
Board’s public commitment to an annual disaggregated equity report; ask directly which of the 2018 
audit’s recommendations were implemented, partially implemented, or dropped, and get that answer 
on record; bring the data forward publicly, including through students themselves; and ultimately ask 
that this report card be adopted as a standing Board practice, so accountability survives any change in 
Board membership. 

The two asks that matter most.  

1. Disaggregation by default — every district report on achievement, discipline, advanced 
coursework, and special education referral should break out data by race, ethnicity, 
Economically Disadvantaged, Disability, etc., every year, without a records request.  

2. A repeat audit on a 3-year cycle — the 2018 audit recommended review every 3-5 years, and 
none has occurred since. 

As Joyce Trotman-Jordan, Board Member of NIOT Princeton has reflected, this work carries the weight 
of a longer history — of communities that have long had to document their own experience carefully, 
strategically, and persistently, because no one else would do it for them. PPBC and NIOT are bringing 
that same discipline to this process: asking Princeton to keep the promise it already made to itself in 
2018, and to show its work in doing so. 


